Pupil premium strategy statement —North East Essex

Co-operative Academy

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school (as of 09/12/25)

163

Proportion (%) of pupil premium eligible pupils

107 pupils 66%

New Futures 34 pupils
26 PP (76%)

Secondary 129 pupils
81 PP (63%)

Academic year/years that our current pupil premium 2025 - 2028
strategy plan covers (3-year plans are recommended -

you must still publish an updated statement each

academic year)

Date this statement was published December 2025
Date on which it will be reviewed December 2026

Statement authorised by

Stephen Shaw

Pupil premium lead Jo Cookson
Governor / Trustee lead Neil Gallagher
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £66,375

Pupil premium funding carried forward from previous years | £125,856
(enter £0 if not applicable)

Total budget for this academic year £192,231




If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Students that join our school each have their own individual story and part of our role is to help
them understand the importance of making positive and safe choices to ensure they can be
successful in their lives beyond NEECA. Part of this process is to help them understand the
importance of education and how positive progress and achievement can open doors for them
in life creating opportunities they may not have thought possible.

At NEECA, we believe that ‘every student should be known and known well’; only then can we
really understand how to help them develop.

Our students join us at different points in their education journey and all come with their own
individual developmental needs. These needs can be broad therefore, a large part of our Pupil
Premium Strategy is to ensure that we meet the needs of all the students that become part of
our school for either short or long term placements and help them on their onward journey to
another school or to their post 16 destination.

This is achieved through high quality teaching and through all staff, teachers and support
workers, being able to adapt their approaches to support students without lowering standards;
offering supportive interventions which can be both academic and therapeutic to support
confidence and emotional wellbeing and through our Trauma Perceptive Practice approach to
behaviour, building positive relationships with students and their parents/carers.

Our intention is that all students, irrespective of their background or the challenges they face,
receive a good education, in a welcoming, happy and safe environment. Positive relationships
are key to our student’s success and our school culture ensures our students feel a tangible
sense of belonging which provides the right environment for our students to thrive.

Circumstances for some students can change significantly during their time with us therefore, a
student’s curriculum can be bespoke and unique to them to help them achieve.

The overall aims of our Pupil Premium Strategy are to:

e Ensure that barriers to attendance are broken down so all students attend regularly and
thrive.

e Understand the gaps in literacy that students have and address this through first class
teaching and, where needed, targeted intervention in order for students to access their
learning and be on par with their peers.

e Provide personal development opportunities that support students in making safe, well
educated and appropriate choices for themselves and their futures.

e Effectively support students, through excellent CEIAG, and the support of all staff, with
the next part of the journey whether this be to another mainstream school, a special
school or onto a post 16 destination.

e Enable pupils to form and maintain healthy relationships, through a focussed approach
to strengthen communication skills, empathy, conflict resolution and positive social
interaction

e Ensure that pupils develop the social and emotional skills needed to thrive both in
school and in later life




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

Attending school is a challenge for some young people. This can be due
to: having to travel a significant distance to attend; the breakdown of
friendships and/or negative relationships with peers and/or unhealthy
behaviours in the community.

Pupils' behaviour is often challenging as a result of: poor relationships,
poor self-regulation, undiagnosed SEND, trauma and underdeveloped
language and emotional literacy skills.

Involvement in negative and unsafe behaviours in the community
including: county lines, theft and gang involvement due to exploitation,
social influences and deprivation.

Pupils have had an interrupted experience of education due to being
either excluded, coming to us as a ‘Request for Support’ or being a
EBSA (Emotional Based School Avoidance) pupil. This has an impact on
personal development, confidence, self-esteem and relationships.

Lack of engagement in education and learning due to a number of factors
including: gaps in knowledge, a disrupted education/lack of attendance to
school, literacy challenges and a lack of aspiration which has an effect on
academic progress and attainment.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Challenge | Intended outcome Success criteria

Number

1 To achieve and sustain improved Significant improvement in
attendance. attendance compared with their

attendance on entry.

4,5 Create a culture of learning that Increase in the attendance to
allows students to access and interventions and positive impact
embrace targeted interventions and seen against an individual's
not have concerns over what their starting point.
peers might say.

4,5 To improve the reading ages of The reading ages of these
eligible students and improve their students improve rapidly.
reading comprehension.

2,3 The behaviour of students improves e Significant reduction in
due to a greater understanding of internal truancy




themselves and the positive
influences of others.

Students are able to:
articulate how they feel in
an appropriate way,
identify what they find
difficult and work
effectively with others to
make better and safer
choices due to the
effective monitoring and
tracking of the core
strengths curriculum and
the impact of external
support/interventions.

Students in Year 11 secure an
appropriate post 16 destination.

NEET figures are above national
average and the Positive
Destinations Programme ensures
support is continued beyond their
final day at school.

2,3, 4

Increased opportunities for personal
development to support students in
developing the skills, knowledge and
experience to make appropriate and
safe choices which will have a
positive impact on their futures.

Increased number of
students returning to a
mainstream school or
moving to a special
school.

Some students
successfully completing
work experience
placements

Monitoring and tracking of
external providers,
educational trips and other
agencies linked to a
student demonstrates
positive impact.

Further develop the curriculum at
KS3 to ensure more students make
the progress needed, both
academically and personally, to
successfully reintegrate back into a
mainstream school or start in a
special school.

A greater number of
students in KS3 that have
been permanently
excluded successfully
reintegrate into a
mainstream school.
Request for Support
students in KS3
reintegrate successfully
and do not return to
NEECA as a permanent
exclusion.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £30,000

Activity Evidence that supports this Challenge
approach number(s)
addressed

Specialist CPD focused EEf: Five a Day - supporting high quality | 2,5
on how to support teaching for pupils with SEND
students with ADHD and | SEND training support
ASD effectively to aid
their success.

EEF Special Educational Needs in
Mainstream Schools

Reading, writing and EEF: Oral Language Interventions 5
oracy to be prioritised EEF: Reading Comprehension Strategies
across the school which
will include further
training for teaching and
support staff.

Continued CPD on Retrieval Practice Guide 5
retrieval practice to
ensure it is embedded in
our teaching culture.

Improve understanding Social and Emotional Learning 1-5
across the school of how
to support students with
SEMH

Continued CPD on pace, | EEE: Effective Professional Development | 5
engagement and
adaptive teaching to
allow all students to
make progress in every
lesson.

Trauma Perceptive Trauma Perceptive Practice (TPP) 1-5

Practice training and . o
Therapeutic Thinking Therapeutic Thinking

training for all staff.

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £70,000


https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://schools.essex.gov.uk/special-educational-needs-and-disabilities-send/send-training-support
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://pdf.retrievalpractice.org/RetrievalPracticeGuide.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/semh-training/trauma-perceptive
https://therapeuticthinking.co.uk/

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Tutors (school staff and
external tuition
companies if needed)
deliver 1-1 learning for
students that are unable
to come onto school site
due to external factors
and/or those that are
hard to reach and taught
after the school day has
finished.

EEF: One to One Tuition

1,2,3

Assessment of student’s
needs including the
implementation of their
‘normal way of working’
ensures they have the
equipment they need to
access the curriculum on
a daily basis and this
evidence is successful in
securing the access
arrangements they need
for examinations.

EEF Special Educational Needs in
Mainstream Schools

EEf: Five a Day - supporting high quality
teaching for pupils with SEND

2,5

Raise awareness of the
importance of numeracy
and develop a numeracy
intervention package of
support for students,
particularly in the
secondary school, that
arrive without the basic
numeracy skills e.g.
being able to tell the
time, not knowing their
times tables and being
able to complete basic
sums.

EEF: Early Numeracy Approaches

4,5

Teaching Assistants to
be deployed effectively
so specific interventions
can be led effectively to
support individual
student progress e.g.
Thinking Reading and
WIN.

EEF: Deployment to Teaching Assistants
EEF: Teaching Assistant Interventions

4,5

Students that are
educated remotely to
have the appropriate
equipment needed to
access the curriculum
and engage in learning.

EEF: Using Digital Technology to
Improve Learning

1,5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/early-years/toolkit/early-numeracy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital

Improve teaching
assistant subject
knowledge in foundation
subjects through
targeted CPD

Venn Essex
EEF: Improving literacy in KS1
EEF:Improving literacy in KS2

EEF:phonics

4,5

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £92,231

attendance by working
closely with parents and
carers including the use
of alternative provisions
and transport support.

Children's Learning

Let’s talk....we miss you best practice
guidance

Activity Evidence that supports this Challenge

approach number(s)
addressed

Ensure students have Promoting children and young people’s 2,3,4

access to high quality mental health and wellbeing

pastoral and mental

_health supp_ort In _order to NHS England: Education, Services and

improve their ability to Support

confidently access their e

learning and develop

coping strategies to Anna Freud Study

support them in life. . The Power Project

Access to therapeutic Therapeutic Communities 1-5

interventions tailored to

meet a pupil’s

personalised curriculum

plan e.g:

Manners Ark

Galleywood Music studio

Fletchers Farm

Dedham Therapy farm

Circles Farm

Horse Riding

Forest School

Use of external - The British Psychological 2,3

counselling services and | society:Delivering Psychological

other psychological Therapies in Schools and Communities

therapies t(.) suppc_)r_t The Wilderness foundation

students with significant

trauma.

Individual mentoring to EEF: Mentoring 23

support students in

making safe choices in

the school and wider

community.

Remove barriers to EEF: Working with Parents to Support 1,5



https://www.ncetm.org.uk/hubs/venn-essex-maths-hub/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://assets.publishing.service.gov.uk/media/614cc965d3bf7f718518029c/Promoting_children_and_young_people_s_mental_health_and_wellbeing.pdf
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2023-wave-4-follow-up/part-3-education-services-and-support
https://digital.nhs.uk/data-and-information/publications/statistical/mental-health-of-children-and-young-people-in-england/2023-wave-4-follow-up/part-3-education-services-and-support
https://www.annafreud.org/news/intervention-that-helps-students-normalise-everyday-emotions-the-most/
https://www.essex.gov.uk/find-support-services-children-and-their-families/power-project
http://www.soczem.webobce.cz/www/soczem/fs/journal-of-therapeutic-communities.pdf#page=29
https://cms.bps.org.uk/sites/default/files/2022-06/Delivering%20Psychological%20Therapies%20in%20Schools%20and%20Communities.pdf
https://cms.bps.org.uk/sites/default/files/2022-06/Delivering%20Psychological%20Therapies%20in%20Schools%20and%20Communities.pdf
https://cms.bps.org.uk/sites/default/files/2022-06/Delivering%20Psychological%20Therapies%20in%20Schools%20and%20Communities.pdf
https://wildernessfoundation.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/essex-lets-talk-resources
https://schools.essex.gov.uk/pupil-support-and-wellbeing/social-emotional-and-mental-health-semh/essex-lets-talk-resources

Breakfast, break and ODI Global:School feeding and the 1,25

dinner food is available Sustainable Development Goals
for all students to ensure

they are well nourished.

Ensure students have EEF: Physical Activities 1-5

acces§ to a wide range EEF: Arts Participation
of enrichment

opportunities and other
positive experiences
including art, cooking
and physical activities.

Provide high quality Gatsby Benchmarks 5
CEIAG and work place

experiences to ensure
students are well
educated in terms of
their post 16 choices and
that no student is NEET.

Total budgeted cost: £ [insert sum of 3 amounts stated above]


https://odi.org/en/publications/school-feeding-and-the-sustainable-development-goals-an-agenda-to-combat-child-hunger-boost-education-transform-food-systems-and-strengthen-equity/
https://odi.org/en/publications/school-feeding-and-the-sustainable-development-goals-an-agenda-to-combat-child-hunger-boost-education-transform-food-systems-and-strengthen-equity/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.gatsbybenchmarks.org.uk/understanding-the-gatsby-benchmarks/

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Intended outcome

Success criteria

Pupils make at least
expected progress in Maths

Closure in the attainment
gap between PP and non
PP pupils compared to
baseline data

Summer data analysis
showed that the overall
percentage for PPG making
at least expected progress
in Maths was 54.8% and
non PPG students was
47.2% - this included Year
11

Pupils make at least
expected progress in
English

Closure in the attainment
gap between PP and non
PP pupils compared to
baseline data.

Summer data analysis
showed that the overall
percentage for PPG making
at least expected progress
in English was 38.3% PPG
students and 26.5% no PPG
students.

PP pupils in KS4 all leave
with qualifications to enable
them to have an onward
plan.

Close the gap of the
number of PP pupils
compared to non PP pupils
who are NEET.

| PP(2) | NonPP(16)
L No. | % | No | % |

5+9-4 13%

5+9-4 with En & Ma 13%

5+9-1 38%

[
=
B
RN AR

5+9-1with En & Ma 38%

1+9-1 21 95% 1

o

100%
English 9-4 0 0% 3 19%
English 9-1 18 82% 14 88%
Maths 9-4 2 9% 3 19%

Maths 9-1 15 68% 13 81%

To improve attendance of
PP pupils compared to
baseline on entry.

The attendance percentage
of PP pupils will have
improved compared to their
attendance on entry.

65 out of 98 PPG students
(66%) improved attendance
from baseline in 24/25 (15
pupils with baseline
unknown).

48 out of 79 (61%) non
PPG students had
improved attendance from
baseline (17 students with
baseline unknown)

Pupils improve their ability to
self regulate and learn how
to manage and express their
feelings in safe ways.

Behaviour tracking data will
show improvements in
individual pupils including a
reduction in suspensions..

32 out of 85 PPG students
showed improved
behaviour (reduction in
suspensions and behaviour
points) over the year
2024-2025 which is 38% of
the PPG cohort.

If students with no negative
behaviour records were

10




included, this figure would
be 52 students which would
be 85%.

Pupils literacy improves
through appropriate and
targeted interventions.

Intervention data shows
individual student progress.
An improvement in
attendance to school and
lessons and better
engagement with their
overall learning.

37% of PPG students
improved their reading age
between September and
the end of the academic
yeatr.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium

to fund in the previous academic year.

Provider

Purpose

First Staff Tutors

Specialist one to one tuition in identified
subjects at a named venue.

Learning Academies

Specialist one to one tuition in identified
subjects at a named venue offsite or in
the home.

Wellies On

Therapeutic intervention to improve
wellbeing, attendance and engagement.

Dedham Therapy Farm

Therapeutic intervention to improve
wellbeing, attendance and engagement

CTP City and Guilds L1 Vehicle Maintenance
City and Guilds L1 Construction Skills
City and Guilds L1Multi Skills
NOCN L1 Hair and Beauty

1Up 1-1 Coaching and Mentoring

Shapes L1 Barbering

Tendring Counselling Services

Targeted counselling for identified trauma

Velobuild

The experience of building something
from start to finish, listening to
instructions, thinking logically and
experiencing the feeling of success.

Colchester United in the Community

Team building

11




Hawk Farm

Therapeutic

Team Kinnetix

Working as a team, developing listening
skills and the ability to praise others no
matter what their starting point or barriers
to success.

Rally Sports Motor Mechanics- IMI Entry Level Cert in
Introduction to Automotive Maintenance
and Repair

T J Training First Aid Course delivery to all students to

ensure they can act appropriately if they
need to in the community.

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic

year

The impact of that spending on service pupil premium eligible pupils

12




Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on

pupil premium funding.
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